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Article Info Abstract   
 

Students' behavior in certain situations is generally influenced by environmental and 

cognitive factors, especially cognitive factors related to academic self-efficacy that they 

are able or unable to perform satisfactory actions. Because of having academic self-

efficacy in the learning process, students will be motivated to achieve better academic 

achievement. Academic self-efficacy is one of the physiological aspects that affects a 

student’s success because self-efficacy has an impact on students’ choices, problem 

solving, and persistence in achieving goals. This study is descriptive correlational 

approach, it investigated the relationship between academic self-efficacy and  the study 

time of undergraduate nursing students. The results indicated that the students' self-

efficacy is relatively high, the relationship between academic self-efficacy and the study 

time is not significant, which  means that academic self-efficacy does not effect on the 

study time of students.      
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Background      
The evaluation of graduation time or students' study time is crucial to the accreditation 

assessment and the evaluation of key performance indicators. The graduation timelines for 

students vary throughout different levels of higher education (Rizalno et al., 2022). Students 

with undergraduate degrees are considered to have graduated on time after completing their 

studies in four years or fewer, and untimely considered as their completion exceeds four years 

(Sumartini & Disman, 2018). According to the UIN Alauddin Makassar educational regulations 

of 2023, the duration for completing undergraduate degrees is set at 7 years. Ensuring timely 

graduation, the maximum study time should not exceed four years. Study time is crucial for any 

academic program, since it significantly influences the proportion of students who graduate 

punctually.                             

    

The duration of study time for students can be affected by several aspects, one of which is self-

efficacy. Research by Sumartini & Disman (2018) indicate that internal factors, namely 

motivation, influences students' self-efficacy and their completion of study. Simaremare 

(2018),  also identifies the internal factors as stimuli from within an individual, such as self-

efficacy which is from individual ability to achieve optimal study time. In the university level, 

academic self-efficacy relates to students’ capacities to navigate their circumstances, 

demonstrating good outcomes such as fulfilling their requirements and embracing academic 

challenges (Mukti & Tentama, 2019). Luo et al., (2023) conducts a cross-sectional study on 

258 respondents, revealing that academic self-efficacy is as a psychological construct that 

directly and indirectly impacts students' academic performance and completion of study.                   

 

A study by Fatimah et al., (2021) on 223 students investigate the correlation between self-

efficacy and academic performance. The findings indicated that 61.2% of students had 

moderate self-efficacy, and academic performance and self-efficacy was predominantly 
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influenced by the students’ strength, stability of beliefs, and task completion abilities. This 

indicates that students with high self-efficacy possess superior academic skills to finish their 

study on time, they are critical thinking in problem-solving and intellectual capabilities, in 

contrast to those with low self-efficacy. Research by Pratiwi, (2021) on 135 science and 

humanities students at Borobudur University found that self-efficacy was an internal factor 

affecting student learning accomplishment, with a regression analysis value (Sig. 0.00 < 0.05). 

This indicates that students with high academic self-efficacy are concerned with their learning 

accomplishment in the university.       

   

The problem encountered by students in fulfilling their study time related to academic self-

efficacy, this points out that the administrators of the Nursing study program at UIN Alauddin 

Makassar are required to investigate student’s academic self-efficacy and study time. 

Furthermore, according to the 2023 accreditation form data concerning graduate outcomes, the 

results for graduates from the 2014, 2015, and 2016, study time starts from ≤ 5 years to ≤ 6 

years or > 6 years to 10 years, indicates the calculated success percentage of the study program, 

relative to the duration of the students' studies, remained within the range of > 40% to < 95%, 

signifying a value of 3 and 2. The researchers aim to investigate the correlation between 

academic self-efficacy and study time among undergraduate nursing students at UIN Alauddin 

Makassar.   

Methods     
In this study, two stages of data analysis were carried out, namely univariate data analysis to 

assess the description of each research variable, and bivariate data analysis to test the 

relationship between independent and dependent variables, the research data analysis used 

SPSS version 30. The study was conducted at the Faculty of Medicine and Health Sciences 

Campus 2 Samata, Gowa Regency started from August – September 2024. The population of 

study was students from 2020, 2021, 2022, and 2023 academic year, and a total population of 

329 students. The sampling technique was non-probability sampling, and the type of sampling 

technique used in this study was total sampling technique. The total sample that took part in 

this study was 290 students. The instrument in this study used the academic self-efficacy scale 

(CASES) instrument to assess the academic self-efficacy conditions of students consisting of 

33 questions using Likers scale (5 answer choices) from not at all confident to extremely 

confident. For the secondary data of study time, it came from student academic progress reports 

on the portal. The stages of the study are as follows: 1) After the study was approved, it 

continued with the processing of research permits and research ethics, 2) The research samples 

were set by looking at student progress reports in completing final research or data on students 

who do not graduate on time, 3) After the researchers got the appropriate respondents, the 

researcher conducted informed consent and provided explanation to the respondents regarding 

the research and purpose of research, 4) The researchers explained to the respondents about the 

procedure for filling out the questionnaire, 5) The researchers distributed the questionnaire to 

the respondents, 6) The researchers accompanied the respondents in filling out the 

questionnaires that had been distributed, 7) Collection and re-examination of the completed 

questionnaires, 8) Processing research data through the SPSS application, 9) The researchers 

compiled the results and discussed the processed data. This study had received ethical approval 

from the Research Ethics Commission of UIN Alauddin Makassar with the number 

C.075/KEPK/FKIK/VIII/2024.            
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Result and Discussion  
Self-efficacy is an individual's belief in their ability to achieve desired academic results, the 

higher the level of self-efficacy, the more likely students are to feel able to complete academic 

tasks as well. The data showed that the level of academic self-efficacy of students was relatively 

balanced between students with high academic self-efficacy (50.7%) and students with low 

academic self-efficacy (49.3%). Although students' academic self-efficacy was relatively high, 

the relationship between self-efficacy and study time is insignificant (P-value 0.468), it means 

that students' academic self-efficacy levels did not have a significant effect on how fast they 

completed their studies. Based on the data, the relationship between academic self-efficacy and 

study time was not statistically significant (P-value = 0.468). The correlation coefficient                

(r = -0.048) showed a weak correlation or no relationship, the researchers found the causes that  

contributed to weak correlation between self-efficacy and study time, among others:  

a. Prioritizing Study Quality over Study Time 

Students possessing higher academic self-efficacy prioritized the quality of their study over 

study time. These students tend to utilize clear and meaningful learning objectives, focusing on 

mastering skills, addressing deficiencies, and comprehending key concepts. They allocated 

their study time to high-impact activities, such as engaging in discussions or resolving 

problems. These results are consistent with previous studies by Doménech-Betoret et al., 

(2017); Hayat et al., (2020), Freire et al., (2020); Laframboise et al., (2023), these studies 

collectively underlined the essential function of academic self-efficacy in fostering effective 

study habits and improving academic performance. These studies proposed that students with 

higher academic self-efficacy were more inclined to implement tactics that enhanced their 

learning, performance and potential ability minimizing the necessity for finishing study.        

b. Overconfidence in the Study 

Certain students possessing higher academic self-efficacy might overrate their comprehension 

and abilities, resulting in diminished study efforts. They might presume they possessed a 

comprehensive understanding of the information or could assimilate it rapidly, leading to a 

diminished allocation of time for learning. These results coincide with previous studies by 

Svartdal et al., (2022); Meng & Jia, (2023); Bargmann dan Kauffeld, (2023); Saks, (2024); 

Khine & Nielsen, (2022), these studies highlighted the significance of student academic self-

efficacy in educational contexts. These particularly revealed that the confidence of students was 

advantageous, however, overconfidence might result in inadequate study efforts and impede 

academic achievement. Moreover, overconfidence could adversely impact student motivation 

and engagement to uphold a balanced view of study time.        

      

c.  External Limitations 

Study time was also affected by variables such as part-time employment, familial obligations, 

and extracurricular pursuits. Students possessing strong self-efficacy might not consistently 

allocate sufficient time for comprehensive study, despite their appreciation for academic 

achievement, they might still struggle to dedicate adequate time because of external obligations, 

these findings are in congruence with the previous studies of Cheng, (2020); Calonia et al., 

(2023); Bargmann dan Kauffeld, (2023); Mulaudzi, (2023); Chen et al., (2021); Nguyen & To, 

(1952); Griffiths et al., (2021), these studies highlighted the necessity of diverse duties besides 

academic performance. Although higher academic self-efficacy could improve learning 

strategies and outcomes, external considerations such as employment, extracurricular and 

familial responsibilities significantly influenced the study time of students. Consequently, 

students had to have proficient time management abilities to address these problems and 

enhance their academic achievement.            

 

90 



Vol.12, No.2, Desember 2024 

 

 

 

 

 

d. Disparity in Educational Contexts 

Academic self-efficacy is characterized as a student's confidence in their potential to excel in 

academic goals, which is a crucial predictor of academic performance. Nonetheless, its impact 

on study time might be influenced by other factors, such as course aspect, pedagogical 

approaches, and institutional assistance. Students in courses with undefined structures and 

unsupportive lecturers might require more study time to achieve satisfactory performance. 

Intensive course loads or concurrent deadlines could affect students to redistribute their study 

time across other subjects. Moreover, lecturers who did not adequately outline objectives of 

courses, clarify expectations, and provide easily accessible resources might also extend 

students' study time. Students with higher academic self-efficacy frequently pursued specific 

institutional assistance and utilized it effectively, consequently, educational institutions had to 

take this into account to facilitate learning efficiency for students during their study time. These 

converge with previous studies by Doménech-Betoret et al., (2017); Bargmann dan Kauffeld, 

(2023); Khine dan Nielsen, (2022); Huang dan Wang, (2023); Meng dan Jia, (2023); Otto dan 

Preus, (2024); Basileo et al., (2024),  these studies highlighted external variables such course 

aspects, instructional quality, and institutional assistance as a predictor of study time. 

Addressing these external variables might ensure academic self-efficacy results in both 

academic efficiency and success objective.                       

 

e. Variations in Motivation 

Academic self-efficacy is associated with motivation. Students with higher academic self-

efficacy might have varied intrinsic drive, goal planning, or subject matter interest. When 

students were motivated, they had extra enthusiasm to explore academic obstacles which 

corresponded to extended study time. These results coincide with previous studies by Amal 

Alhadabi dan Karpinski, (2020); Macklem, (2020); Lakanen dan Isomöttönen, (2023); 

Bargmann dan Kauffeld, (2023); Khine dan Nielsen, (2022); Lourenço dan Paiva, (2024); Otto 

& Preus, (2024); Saks, (2024); Basileo et al., (2024), these studies indicated that the 

fundamental motivation for participating in academic duties is intrinsic drive. Academic self-

efficacy was more likely to result in sustained effort and success when intrinsic motivation was 

high. The probability of academic success was increased by the effective channeling of self-

efficacy into actionable actions through goal planning. Inconsistent performance could result 

from inadequate planning, which could diminish the influence of academic self-efficacy. These 

were aspects to variation among individuals that influenced study time. 

 

In addition, the tendency of students with higher or low academic self-efficacy could complete 

their studies faster (≤4 years). This is in line with research (Cabras et al., 2024; Chanana, 2018; 

Bakdoolot & Dangin, 2024) which revealed a negative correlation between academic self-

efficacy and study time in the university. The researchers also found that the cause of 

insignificant relationship between the two variables was due to the different levels of academic 

self-efficacy among students, in line with the results of research by Hitches et al., (2022) which 

found that the level of academic self-efficacy of students was related to their maturity, they face 

new and different stressors that should be always managed. Students' behavior and perspectives 

also affected their performance during their studies, especially when they have confidence in 

their ability to learn and have greater academic self-efficacy and are more likely to engage in 

learning (Cong et al., 2024), but this can happen when students reach their maximum potential 

(Hitches et al., 2022).    

        

Moreover, students with low academic self-efficacy tend to be indifferent to finding out about 

lectures and steps to complete their studies, and run away from problems that arise which result 

in the study time >4 years, this is in line with the results of research by Bandura et al., (2011) 
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that self-efficacy has the ability to produce a certain level of performance for events that affect 

the individual's life, which determines how people feel, think, motivate themselves, and behave.      

Ampuero-Tello et al., (2022) in their research revealed that academic self-efficacy can act as a 

protective factor against mental health problems, they are related to depression, anxiety, and 

stress, all three mental health conditions are statistically significantly related to student 

achievement. Students who have high levels of academic self-efficacy will have the ability to 

set goals or targets for themselves, are more ready to learn, have a strong drive to continue 

learning, are stronger in facing challenges, and are better to achieve the expected level of 

achievement. Furthermore, to overcome mental health problems, academic self-efficacy forms 

students to be more confident in their own skills, allowing them to successfully handle academic 

tasks and avoid negative feelings about their current and future academic Ampuero-Tello et al., 

(2022).  

 

This is also supported by Bandura, (2015) that the experience of continuous overthinking and 

negative self-esteem plays a role in the development of symptoms of anxiety and depression. 

The emergence of anxious thoughts about assignments and university demands can be seen as 

academic threats for students who do not have strong self-efficacy in their own ability to cope 

with stressful academic situations. Ampuero-Tello et al., (2022) students' inability to handle 

emotional stress during their studies was also found to be an important factor in delays and 

dropping out of college, low academic self-efficacy affects achievement, ambition, and 

motivation. Continuous overthinking experiences and negative self-esteem on the development 

of anxiety and depression symptoms Bandura, (2015). Academic self-efficacy plays a role in 

academic achievement, students who have self-efficacy in their abilities will be able to solve 

all problems in their learning activities and achieve optimal learning outcomes (Luo et al., 

2023). When students believe that they can perform well, they will be more interested and 

enthusiastic in the learning process, and they are more likely to search the information outside 

of class. Students who are enthusiastic and serious on attending lectures result the high self-

confidence, this is in line with Mortezapour research, (2023) that the level of academic self-

efficacy relates to students' cognitive involvement and motivation in learning.       

 

Conclusion  

 

Academic self-efficacy does not affect on the study time of students. Academic self-efficacy 

may vary on the students’ goal selection, the attainment process, and self-assessment of 

performance. Adequate academic self-efficacy defines the capacity of students to alter class 

situation. Goal-oriented students who possess self-efficacy in their success prefer to engage 

actively in all academic activities, since they are obligated to complete their studies punctually.     

 

Recommendation 

 

The university is expected to offer social support to students, fostering a sense of care, 

appreciation, and affection. Social support includes communication and mutual 

responsibilities that manifest as tangible aid, informational resources, and emotional 

assistance. 
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